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	Unit Name:


	Laurel Grove School:  A Local Story Making History Come Alive

	
	Subject Area(s): 


	Social Studies
Language Arts

	
	Grade Level(s)
	4th – Virginia Studies
6th – US History I
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	Context: 
This unit is designed for a 4th grade heterogeneous class.  However, the lessons would be best matched to a gifted and talented class.

	


	Length: 
The unit will take approximately 6-7 weeks to complete.  However, aspects of the unit can be integrated into language arts, which would allow the unit to be completed within a shorter time frame.
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	Unit Summary:

The unit reviews important aspects of U. S., Virginia, and Fairfax County histories from the mid 1800s to the mid 1900s.  The students will learn information about Reconstruction and the Jim Crow Era.  Through this study, the students will learn about both state and national governments and analyze how the government affected the lives of African Americans.
Students will focus on how changes in the government allowed discrimination and segregation of African Americans.  The students will find that segregation was a way of life.  They will study the impact on individuals and see that discrimination and segregation affected social, political, and economic aspects of daily lives.  

Students will investigate primary source documents.  Not only will they learn the essential knowledge, but they will refine critical thinking skills.  They will discover that as changes occur over time, there are both positive and negative aspects to those changes.  

Finally, students will follow the life of William Jasper.  They will note the connections between local events and state and national ones.  Students will see the power that community and education bring.  
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Content 
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	Parallel(s) Targeted: 
This unit incorporates aspects of the Core Curriculum, Parallel of Connections, and Parallel of Practice.  Students learn essential information as the Core Curriculum is addressed throughout the unit.  The students will also work in the Parallel of Connections.  They will discover the connections between historical events at local, state, and national levels and also between the past and present.  Finally, activities allow students to perform in the Parallel of Practice, too.   Working as a historian, news reporter, and speech writer are just some of examples of how students are able to act as practitioners.

	
	Standards: 
Social Studies

grade 4
 VS.1:  The student will develop skills for historical and geographical analysis including the ability to

a) identify and interpret artifacts and primary and                     

                      secondary source documents to understand events in        

                      history

                      b) determine cause and effect relationships
                      c) compare and contrast historical events

                      d) draw conclusions and make generalizations
                      e) make connections between past and present

                      f) sequence events in Virginia history

                      g) interpret ideas and events from different historical 

                      perspectives
                      i) analyze and interpret maps

VS.7:  The student will demonstrate knowledge of the issues that divided our nation and led to the Civil War by

a) identifying the events and differences between  

                      northern and southern states that divided Virginians  

                      and led to secession, war
VS.8:  The student will demonstrate knowledge of the reconstruction of Virginia following the Civil War by 

a) identifying the effects of Reconstruction on life in   

Virginia

                      b) identifying the effects of segregation and “Jim Crow”  

                      on life in Virginia

grade 6
USI.1:  The student will develop skills for historical and geographical analysis, including the ability to 
a) identify and interpret primary and secondary source  

documents to increase understanding of events and life in United States history to 1877

b) make connections between past and present

c) sequence events

d) interpret ideas and events from different perspectives

e) evaluate/discuss orally and in writing

f) analyze and interpret maps

USI.9:  The student will demonstrate knowledge of the causes, major events, and effects of the Civil War by

b) explaining how the issues of states’ rights and 

slavery increased sectional tensions

USI.10:  The student will demonstrate knowledge of the effects of Reconstruction on American life by 

                      a) identifying the provisions of the 13th, 14th, and 15th 
Language Arts


	
	                     Amendments to the Constitution of the United States  

                     and their impact on the expansion of freedom in         

                     America
                     b) describing the impact of Reconstruction policies on        

                     the South

Language Arts

grade 4

4.5:  The student will read and demonstrate comprehension of nonfiction.
                      d) Make simple inferences, using information from   

                      texts.

                      e) Draw conclusions, using information from texts.

                      f) Summarize content of selection, identifying important 

                       ideas and providing details for each important idea.
4.6:  The student will demonstrate comprehension of information resources to research a topic.

                      a) Construct questions about a topic.  

                      e) Evaluate and synthesize information.
grade 6

6.4:  The student will read and demonstrate comprehension of a variety of fiction, narrative, nonfiction, and poetry.  

                      f)  Use information stated explicitly in the text to draw  

                      conclusions and make inferences.

                      h) Paraphrase and summarize the main points in the  

                      text.

6.5:  The student will read and demonstrate comprehension of a variety of informational selections.

                      a) Identify questions to be answered.

                      d) Draw conclusions and make inferences based on  

                      explicit and implied information.
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Skills: 
· Determine cause and effect relationships.

· Draw conclusions and make generalizations.

· Make connections between past and present.  

· Sequence events in Virginia history.

· Interpret ideas and events from different historical perspectives.

· Identify and interpret primary source documents.

· Gather and classify information through research.
· Compare and contrast.
· Use strategies to read a variety of nonfiction print materials.


	
	Generalizations: 
· Change occurs over time.
· Change is inevitable.

· Change can be positive or negative.

	
	Essential Questions:  
· Can we prevent changes from happening?
· Do the changes that occur over time fix problems that originally existed?
· Are the changes positive or negative?


	
	Concept:  
Change
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	How will you assess student learning?


	
	Pre-assessments
The pre-assessments help determine background knowledge the students already possess.  They also help the teacher determine variances in students’ needs so that the teacher can align activities with the concept of ascending intellectual demand (AID).  The initial pre-assessment evaluates what students know about slavery.  Pre-assessments later in the unit look to assess aspects of African Americans’ lives during Reconstruction and the Jim Crow Era.   Informal discussions and activities serve as additional pre-assessments that the teacher uses in order to shape further aspects of the unit.

	
	Formative assessments

As students progress through the unit, the teacher continually makes formative assessments.  The teacher uses observational skills as students complete assignments, participate in discussions, and debate particular issues.  In addition, the teacher can make formative assessments as the students respond to prompts, analyze primary source documents, and work on final products.  The teacher should use these assessments to determine not only where re-teaching should occur, but also to discover which students would most benefit from extensions.  Additionally, formative assessments will help the teacher verify whether students have been appropriately grouped.  These evaluations will help make the unit more successful for the students and, consequently, the teacher.  

	
	Summative assessments

The unit includes several options for summative assessments.  The pre-assessment assigned at the start of the unit should be re-administered at the end of the unit.  Using the assessment as a pre- and post-test will help the teacher evaluate the efficacy of his/her teaching of the Core Curriculum.  He/she also will be able to see student growth.  In addition, final products will evaluate information the students have learned over the course of five weeks.  Students choose from four options.  The freedom to choose will help motivate students so that they work in their interests and strengths to produce the best products possible.
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Introductory
Activities
	The pre-assessment, KWL, and subsequent discussion introduce students to slavery and Free Negroes.  Primary source documents enable the students to see that discrimination and segregation permeated the lives of blacks and whites.  Additional introductory activities in the unit promote student discussions, questioning, and data retrieval.  The introductory activities also present information in multiple ways, allowing the students to refine their skills of analyzing different types of texts and data.  Each activity serves to spark student interest and motivate them as they progress through the lessons.
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Teaching Methods
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Learning Activities
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Flexible Groupings
	· Direct instruction
· Assisted instruction in the content areas

· Graphic organizers

· Coaching

· Concept attainment

· Demonstration/Modeling

· Cooperative Learning

· Independent Study

	
	Students are engaged through different types of learning activities.  Attention is paid to different learning styles – due to both preference and ability.  The learning activities provide opportunities for students to produce work using the multiple intelligences.   Some examples of these activities are listed below.
· Analyze photographs, pictures, and slides

· Create a scrapbook

· Design a school house

· Write an article/editorial for a newspaper

· Write a campaign speech

· Debate

· Utilize primary source documents



	
	Flexible grouping strategies are used throughout the unit.  Students are grouped both heterogeneously and homogeneously to best meet their needs for each particular activity.  The use of Kagan cooperative groups aids in organizing students.  Students are provided options at various points throughout the unit.  The choice allows students to work within their learning preferences and interests.

	Products
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	· Design a scrapbook which chronicles the life of William Jasper and his family (Parallel of Practice).  
· Write a research paper about changes in the laws of both Virginia and the United States of America from 1865 to 1954.  Discuss challenges people faced as a result of the changes and similarities to challenges people face today (Parallel of Connections).

· Act as a film director.  Develop a PowerPoint presentation that documents the life of William Jasper from his years as a Free Negro before the Civil War to Reconstruction to the Jim Crow Era (Parallel of Practice).  

· Become an author.  Create a short piece of historical fiction set either during Reconstruction or the Jim Crow Era (Parallel of Practice).
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Resources
	Teacher and Student Resources

Books and Media
· African American Landowners, Churches, Schools and Businesses, Fairfax County, Virginia (1860-1900) brochure, text by Guinevere Jones, Brian Sales, Theora Austin, and Edith Sprouse, 2000.
· Anderson, James.  The Education of Blacks in the South, 1860-1935.  Chapel Hill:  University of North Carolina Press, 1988.

· Berlin, Ira.  Slaves Without Masters:  The Free Negro in the Antebellum South.  New York: Free Press, 1974.

· Buck, J. L. Blair.  The Development of Public Schools in Virginia, 1608-1952.  Richmond:  State Board of Education, 1952.  

· Chafe, William H., Raymond Gavins, and Robert Korstad, eds. Remembering Jim Crow: African Americans Tell About Life in the Segregated South.  New York: The New Press, 2001. 

· Clark, Christopher and Nancy A. Hewitt. Who Built America? Working People and the Nation’s History.  Volume I, third edition. Boston: St. Martin’s, 2008.  

· Foner, Eric and John Garraty, eds. The Reader’s Companion to American History.  Boston: Houghton and Mifflin Company, 1991.  Article on Free Negroes, 1619-1860, by Ira Berlin and entry on segregation by Howard Rabinowitz.

· Harlan, Louis R.  Separate and Unequal:  Public School Campaigns and Racism in the Southern Seaboard States, 1901-1915.  Chapel Hill:  University of North Carolina Press, 1958.

· Heatwole, Cornelius J.  A History of Education in Virginia.  New York:  Macmillan, 1916.
· Kagan, L. & Kagan, S. (2005).  Structures for Success.  San Clemente, CA:  Kagan Publishing.  

· Lester, Julius.  To Be a Slave.  New York:  Scholastic Inc., 1968.   

· Manuel-Scott Wendi.  The Civil Rights Movement, Race and the Tradition of Black Protest, and Teaching Jim Crow.  PowerPoint Presentations for Fauquier and Alexandria, VA Teaching American History grants, 2005-2006, and the Laurel Grove School Curriculum Project, 2008.

· Oates, Stephen B.  “The Fires of Jubilee:  Nat Turner’s Fierce Rebellion,” in Portrait of America, Vol.1, 8th ed. Stephen B. Oates and Charles J. Errico.  Boston:  Houghton Mifflin Co., 2003
· Taylor, Mildred.  Roll of Thunder, Hear My Cry. New York:  Puffin Books, 1997.  
· Unchained Memories: Readings from the Slave Narratives. An HBO Documentary Film in association with the Library of Congress, introduced by Ira Berlin, 2003.

· Wood, Linda Sargent.  “The Laurel Grove School:  Educating the First Generation Born into Freedom,” Unpublished essay: Nov. 27, 2006.
· Wood, Linda Sargent.  “Get an Education and Everything Will Fall in Line”:  The Laurel Grove “Colored” School in Northern Virginia, 1884-1932.  Essay, 2006.
Websites

· http://chnm.gmu.edu/laurelgrove/items
· http://www.yale.edu/lawweb/avalon/slavery.htm
· http://memory.loc.gov/ammem/aaohtml/exhibit/aopart1.html  

· http://www.pbs.org/wgbh/aia/home.html 

· http://www.digitalhistory.uh.edu/reconstruction/section1/section1_intro.html
· http://lcweb2.loc.gov/ammem/ndlpedu/features/timeline/civilwar/civilwar.html 

· http://www.vahistorical.org/civilrights/education.htm#16
· http://digitalgallery.nypl.org/nypldigital
· http://americanhistory.si.edu/brown/history/index.html
· http://www.ferris.edu/jimcrow/what.htm
· http://www.pbs.org/wnet/jimcrow/ 
· http://historymatters.gmu.edu/d/88
· http://historymatters.gmu.edu/d/40  

Primary Sources

· Wm. Hayward Foote’s will and inventory of his death in 1846

· Registration of Free Negroes/Blacks in 1822, 1835, 1853

· Thompson Javins deeds land to Wm. Jasper in 1860

· 1860 Property map superimposed on a mid-twentieth century county map

· A List of Colored Voters Voting in the 3rd Magisterial District, Fairfax County, Virginia, October 22, 1867 

· 1869 Marriage License for William Jasper and Georgiana Jackson
· photos of white schools from County Board of Supervisors, Industrial and Historical Sketch of Fairfax County, Virginia
· photos of colored schools are from the Library of Congress, and African American Landowners, Churches, Schools and Businesses, 1860-1900 in Fairfax County
· photos of colored and white schools from South Boston, Halifax County, Virginia  

· average monthly salaries of colored and white teachers compared in chart 
· Photographs and other images of segregated society:  restrictive signs, drawing/cartoon “One Vote Less,” photo of KKK parade in Washington, D. C., ballot “No Negro Equality,” poll tax receipt, photo of colored drinking fountain, photo of older black woman and little white girl 
· 1881 Deed of sale of land from William Jasper to Mt. Vernon District 

· 1879 Mt. Vernon District map photos of Odricks and Falls Church “colored” schools

· first hand accounts about Gum Springs and Freedman “colored” schools

· oral history from Marguerite Giles Williams, a Laurel Grove School student
· artifacts, photos from the restored Laurel Grove School 

· photos: the Interior, African American Schoolhouse, early 1900s and playing games at recess at the Pole Road School, Henrico County, Virginia 
· 1922 Colored Fair Certificate, Program, Rules and Regulations – including a list of the literary work which students presented 

· the Washington-DuBois Debate   
· Booker T. Washington’s Atlanta Compromise Speech of 1895, see http://historymatters.gmu.edu/d/88 

· “Of Mr. Booker T. Washington and Others” published within The Souls of Black Folk  (1903) http://historymatters.gmu.edu/d/40 


	
[image: image6]
Extensions

	The possible extension activities align with the concept of AID.  
· Students research different political/social groups during the late 1860s (i.e., scalawags, women).  They analyze their views and include their perspectives in the debate about education during the Virginia Constitutional Convention in 1869.
· Students write a letter to the editor.  The letter responds to a previously published editorial on changes made in the Virginia Constitution of 1902.  The students draw conclusions about the views of different people within the historical context.

· Students research present day discrimination and/or segregation within our own country or around the world.  Students find connections between the past and present.
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	The unit is designed for a fourth grade general education classroom; consequently, activities were formed assuming heterogeneous groupings.  Pre-assessments are used to identify students’ background knowledge and to pinpoint differences in student learning.  Variations in text selections, alternate activities, and assorted prompts allow for AID.  Rubrics to assess student learning provide an additional opportunity to provide for AID.
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	Author
Elizabeth Schy
Oak View Elementary School
3rd grade
All subjects
This unit was adapted from curriculum written for the Laurel Grove School Curriculum Project.  The historical background and learning activities from the lessons were written by Linda Sargent-Wood, Elly Greene, and Elizabeth Schy.  The Laurel Grove School project also incorporates the work of Phyllis Ford.


	STEPS IN THE UNIT
	TEACHER REFLECTIONS 

	Lesson 1:  The Concept of Change
(1 hour)

Learning Activity.

To introduce the concept of change, have the students complete the SCAMPER activity.  The students can work individually or in pairs.  During the activity, students take everyday materials/objects and alter them according to specific rules.  The ways in which the students must change the objects are listed below.
Substitute

Combine

Adapt

Modify (minimize, maximize)

Put to a different use

Elaborate

Reverse/rearrange
Students will work with their Kagan cooperative teams to discuss their ideas.

Lesson 2:  Slavery and Free Negroes, 1800 to 1860.
Core Curriculum, Parallel of Practice
(approximately 2-3 hours)

Objectives.
VS.1 a, b, d, i; VS.7 a, USI.1 a, b, c, d, e, f; USI.9 b
Introduction.

* The historical background for the unit can be found in appendix A.  

The students will take a pre-assessment to determine what they already know about slavery, Reconstruction, and Jim Crow (attachment  A).  After the pre-assessment, tell students they will be learning about slavery and the lives of African Americans.  Next, the students will complete the “WIK” (What I Know) by webbing or listing what they know about the topics.  They may write and/or draw their ideas to illustrate what they already know.  On another sheet of paper, the students should complete the “WIW” (What I Wonder).  They will write what they wonder about slavery.  To conclude, the students share ideas, using the “Rally Robin” Kagan structure.

Learning Activities.

Day 1:

The students will analyze primary source documents to find out who were “Free Blacks” and how did they get free.  First, the students will work in small groups to analyze a transcribed version of William Hayward Foote’s will and inventory of his death in 1846 (attachment C) and note personal observations and questions that develop as they analyze the primary source document (attachment D).  Reconvene as a whole group so that students can discuss their observations and questions.  Students should describe specific features that “jumped out.”  Help students focus on the following items:

· date of will = 1846 (15 years before the Civil War)

· most slaves have only first names

· Foote leaves the decision as to when to emancipate the slaves to the discretion of his wife 

· slaves will be paid: $20 for males, $10 for females

· slaves worth more than material possessions (80% of Foote’s wealth came from his slaves)
· William Jasper listed on inventory
After they share what they’ve noticed, tell students that, at the time, the average number of slaves owned was 2.  Based on this statistic, what can you infer about William Hayward Foote?
After reviewing the will and inventory, the students will evaluate two pages from the Registration of Free Negroes/Blacks in 1822 and 1835 (attachment E).  Before the students begin, discuss thoughts about why there was a register for freed Blacks.  The students should work in groups of 2 or 3 to complete the guiding activity (attachment F) to help guide their exploration of the registries.  Tell students to focus on Thornton Gray, William Jasper, and Sarah Jasper.
Once students have had enough time to analyze the registries, the students will reconvene as a whole group to discuss what they have found.  Share with the students that Thornton Gray’s mother was a free woman who was emancipated by George Washington.  Using the guiding activity (attachment F) and information gathered, students will discuss ideas about the following questions:

· In what years did T. Gray, W. Jasper, and S. Jasper register?

· Why are the Free Negroes first identified by their scars?  What is the significance to the former owners?  To ex-slaves?

· The earliest date of registering as free was 1853.  Foote’s will was in 1846.  Why did it take 7 years until Foote’s wife freed them?

· Were these “Free Blacks” really free?

Day 2:

Using the SMART Board or overhead projector, display the registries of Free Negroes/Blacks.  Students will review key ideas from yesterday’s lessons.  Then, the students will revisit Nat Turner’s Rebellion (1831).  Discuss the impact of the rebellion on laws governing the lives of free blacks in Virginia – How did whites respond after the rebellion?  Students should consider the advantages to whites for having free blacks register.  They should also discuss the advantages to free Negroes for registering and potential disadvantages.  Next, the students will connect the state history to the local history by predicting what William Jasper’s life will be like as a free black.  Students will complete a t-chart evaluating the pros and cons of living as a Free Negro (attachment G).  Students then will share their ideas and predictions.  
Next, students will then review two primary sources:  Thompson Javins’ land deed to Jasper in 1860 and the 1860 property map.  Students should notice the following points:

· date of deed = Nov. 18, 1860

· Jasper pays $200 for 13 acres

· Javins’ race is not indicated while Jasper’s is (Javins is white)
* Javins signed the affidavit for the registration of  free Negroes.

 As students analyze the 1860 property map, students should locate the 13 acres deeded to Jasper.  Students can see that his land is adjacent to Javins – a black family living next to a white family.  Encourage students to highlight relevant information on both primary source documents.  What is the connection between property ownership and freedom?
Return to a whole-group to discuss what the students have noticed and questions they have.  Some questions that students might consider:

· How Jasper had $ to buy the land

· Were the other landowners white or black?

Next, reflect on the t-chart completed (attachment G) earlier in lesson.  Students will revisit their predictions and compare their ideas to what actually happened.  The class can discuss the question, “Were Blacks really free?”.  

Assessment.  Students will complete one of the following prompts.

Novice.  Complete a 3-2-1, noting 3 things you learned, 2 things that surprised you, and 1 question you have.  Then, using the 3-2-1, write a paragraph that details what you learned in the lesson.  Be specific.
Proficient.  Create a diary from the perspective of either a slave owner, the wife of a slave owner who has died, and/or a free black.  You must include at least three entries, supporting your writing with historical events and information gathered from the primary sources studied.
Innovative.
You are an archivist who needs funding for a project.  While searching records, you discover a slave owner’s will and inventory, a registry of free black voters, and a land deed.  You must present the information found to the board to convince them to fund your project.  Using historical information found, prepare a speech or letter to persuade the board to fund your project.  You must explain how local and state events overlap and why these primary sources are historically important.
Lesson 3:  A Look at Virginians During Reconstruction
Core Curriculum, Parallel of Practice
(approximately 3 hours)
Objectives.

VS.1 a, b, f, g; VS.8 a; USI.1 a; USI.10 a, b
Introduction.
* The historical background for the unit can be found in appendix B.  

Students begin by reviewing what they remember about slavery.  They should focus on how slavery impacted the lives of those who were slaves.  The students should also discuss what they know about free blacks before the Civil War, specifically what rights they had or did not have.  Encourage students to recap what they learned about slavery and freed Negroes from the previous lesson.  Record student ideas with a web or outline.
Learning Activities.
Day 1:  Review the information students added to the web or outline.  Tell students they will follow the lives of William Jasper and his family – people who were slaves and then free blacks in Virginia.  Students should discuss how Jasper’s experience is similar to or different from what they remember about slaves and free blacks.  

Next, students will examine two documents for clues about life in Virginia after the Civil War.  They will use the information gathered to complete a chart which focuses on three tiers of power:  social, political, and economic (attachment H).  Give each student a copy of “A List of Colored Voters Voting in the 3rd Magisterial District, Fairfax County, Virginia, October 22, 1867” (attachment I).  Working in pairs, students will highlight or circle information they notice.  Some items the students might notice include:

· date = 1867
· William Jasper’s name is listed

· Thornton Gray’s name is listed

· colored voters’ names and white voters’ names are listed separately

· only men are registered

· both first and last names are listed
After students have reviewed the list of colored voters, they will examine the 1869 Marriage License for William Jasper and Georgiana Jackson (attachment J).  Again, students will highlight key information they notice.  Some information students might notice include:
· Georgiana is listed as Jasper’s wife (not Sarah)

· “Condition of Husband” = widowed

· Jasper = 58 years old

· Georgiana = 34 years old

· Jasper was a farmer

After ample time has been provided, the students should reconvene as a whole-group.  Students should use information they highlighted on the primary sources as well as ideas they noted on attachment H.  Throughout the discussion, the teacher should connect students’ ideas to the historical context, looking for connections between local, state, and national events.  Students should consider the following questions:
· Who would hold economic and political power in the postwar South?

· What kind of labor system will replace slavery?

· What will freedom mean for four million former slaves?

As a wrap-up, the students will hypothesize how these rights became legal for free blacks in Virginia.  Record student ideas on a flip chart.
Day 2:  To begin, students will consider the word, Reconstruction, and what needs to be reconstructed at the end of the Civil War in Virginia.  What groups of people will need help and why?  The students should note that some problems faced by Virginians were that four million freed slaves needed housing, clothing, food, jobs, and an education, Virginia’s economy was in ruins, Confederate money had no value, banks were closed, and railroads, bridges, farms, and crops had been destroyed.  

Next, discuss Congressional actions during Reconstruction, specifically the 13th, 14th, and 15th Amendments and the Freedmen’s Bureau.  Tell students that Congress required all former Confederate states to write a new state constitution in order to be readmitted to the Union.  The constitution had to accept the 13th, 14th, and 15th Amendments.  Also, students should understand that all registered Virginia voters could vote on whether to have a convention to create a new state constitution.  William Jasper was one of these voters!  Finally, although the war debt was the #1 issue at the Convention, education was a major topic.  
Students will role play the 1867 Virginia Constitutional Convention.  For the role play, divide students into three groups and assign each group a different role:  white radicals, black freedmen/radicals, or white southern/conservatives.  These groups represent the three groups of delegates at the 1867 Convention.  Give each group a description of their role (attachment L).  Explain each group’s view on education, making sure to review the wording of the roles so that the students understand.  Then, the students will work with the groups to read their role and put the ideas into their own words.  They should discuss how they will vote on education as if they were delegates at the Convention.  The discussion should hit on two key questions.  Should there be public education for all children?  Should black and white children attend the same schools?  Remind students that their answers must represent the ideas of the people they are role playing.  Finally, each group should choose a representative to explain their group’s position, and, consequently, their vote.

Reconvene as a whole group and have each group’s representative explain their group’s position.  Record the votes of each person on the two education questions and announce the winning positions.  Students should now step out of their role and discuss how their role felt to play.  Tell students the actual convention voted just as they did:  to have public education for both black and white children – the first time there was public education in Virginia.  To wrap up the role play, complete the chart on the Constitution of 1869 (attachment M) as a class and discuss the unit’s essential questions.
Assessment.  Students will complete one of the following prompts.
Novice.  Write a paragraph that discusses the rights of African Americans during Reconstruction.  Focus on how daily lives of African Americans changed from the years before the Civil War to the Reconstruction period.  Use local, state, and national events to support your ideas.
Proficient.  Write a story William Jasper might tell his grandchildren, explaining what life was like for Virginians during Reconstruction.  The story should focus particularly on life for African Americans during this time and must reference specific historical events.

Innovative.  Imagine you are a delegate at the 1869 Virginia Constitutional Convention.  Choose the role you will represent – white southern/conservative, white radical, black freedman/radical – and write an editorial that reflects your views.  Focus on the interests, needs, and fears of a person in your particular role.   
Lesson 4.  The Impact of the Jim Crow Era on Education.
Core Curriculum, Parallel of Practice
(approximately 2-3 hours)
Objectives.

VS.1 a, b, c, f, g; VS.8 a, b
Introduction.

* The historical background for the unit can be found in appendix C.  

Begin with the “Orange and Blue” activity.  See attachment N for a full description of the activity.  Have the students choose a card (make sure they choose their own card).  The teacher will tell the students to look at their cards but not say anything.  Do not provide any other instructions about what the cards mean or what they are supposed to do.  Once everyone has a card, flip the chart that delineates the rules for each role.  The teacher will read the rules and make sure that everyone understands what is expected.  The teacher will reinforce that the students must follow their roles and then continue the lesson as he/she typically would.  The “Blues” will naturally become frustrated.  When the teacher feels the “discrimination experience” has gone on long enough, tell the students they no longer have to act in their roles.  Provide time to debrief so that students can discuss how they felt.  Ask them to determine the purpose of teaching the lesson in this manner.
Learning Activity.

Day 1:  Working in pairs, the students will use their experiences and reflections from the “Orange and Blue” activity to write what they think discrimination is.  Allow students to share their ideas and then compare their definitions to the textbook’s/dictionary’s definition.  Next, tell the students they will work in small groups to examine documents that evidence discrimination against African Americans in 1901 and 1902.  The students will work in four different groups, each one reviewing a different primary source document (attachment Q).  Provide several copies of each primary source document the students.  The students should examine the documents, noting specific information they identify and historic information implied (attachments O and P provide an example).  After the students have had enough time to analyze their documents, return to a whole group to discuss what the students’ ideas.  Share with students that from 1901-1902 some Virginians held a Constitutional Convention to revise the Constitution of 1869.  Ask students what they recall from their role-play of the 1869 Constitutional Convention (refer to the completed attachment M).  Then, ask students to consider the 1901-1902 Convention, using the first four boxes on attachment R to set the stage.  Ask students to predict what decisions were made in 1902 and why (page 2 of attachment R has all 5 boxes completed).
Day 2:

As a whole group, review the changes from the 1896 Constitution to the 1902 Constitution.  Then, the students will assess the impact of the 1902 Constitution on the lives of Virginians.  Provide the students with photographs of 20th Century white and “colored” Virginia schools (attachment S) and a comparative chart of teachers’ salaries (attachment T).  First the students will work in pairs to examine the photographs, using “Looking at Photographs” to guide their observations (attachment U).  Examples of what students might notice include:

· “colored school”:  small, one or two rooms, made of wood, few windows, one door, roof may leak, hot in summer, cold in winter

· white school: larger, three floors, made of brick, stone, and concrete, large windows and doors, comfortable climate-wise year round

· questions:  What was it like to be a student in each school?  How did parents of “colored” students feel about circumstances?

Reconvene as a whole-group to discuss the students’ observation.  Next, project the comparison chart of monthly salaries of “colored” and white teachers from 1905-1917 (attachment T).  Discuss what jumps out from the chart.  Students should notice that white male teachers are paid about twice as much as colored male teachers and that white female teachers are paid more than colored female teachers.  Moreover, the discrepancy in pay increases over time.  To conclude the discussion, as students evaluate how the 1902 Virginia Constitution led to discrimination of African Americans, predict what William Jasper, his family, and the community will do in the face of segregation.
Assessment.  The students will choose one of the following options.

Novice.  Write a paragraph that discusses the changes in the 1902 Convention and the effects on education.  Make sure to note specific information learned in the lesson.
Proficient.  Write a paragraph discussing the changes from the 1869 Constitution to the 1902 Constitution.  Evaluate what the changes say about the role of government and if the changes uphold the U. S. Constitution.  Use evidence from the U. S. Constitution, the Virginia Constitution, and historical events to support your views.  
Innovative. Pretend you are a speech writer for a candidate in the Virginia House of Delegates, who must speak about changes in the Virginia Constitution.  As you prepare his speech, on what aspects of the Convention will you focus?  What are his views about the changes that have been made in the 1902 Constitution?  Prepare the speech your candidate will give, focusing on education and using historical events to support your ideas.
Lesson 5:  A Child’s Life in a Segregated Society, 1880s-1930s.
Core Curriculum, Parallel of Connections, Parallel of Practice
(approximately 3 hours)
Objectives.

VS.1 a; VS.8 a, b
Introduction.

* The historical background for the unit can be found in appendix D.  

Write the question, “What is segregation?” on the board and provide each student with a piece of loose leaf paper.  Direct each student to write the question in the middle of his/her paper.  Students will then take approximately 5-10 minutes to create a mind map about the topic.  Next, students will share their ideas with their shoulder partners, adding new ideas to their own mind map.  Return to a whole group setting and discuss ideas the students have written/drawn on their mind maps.  Next, display examples of Jim Crow Laws on the SMART Board or overhead projector (attachment V).  As a class, read and discuss the laws.  What was the intent of the Jim Crow Laws?  What was the impact of the laws on both blacks and whites?
Learning Activities.
Day 1:  

Project the image of the three signs (attachment W) on the SMART Board or overhead projector.  As a whole group, discuss the image.  Students should focus on what they think the image is, personal observations, and questions.  After discussing the signs, students will analyze additional images that evidence segregation (attachment W) and complete the “Mix and Mingle” activity (attachment X).  During the activity, students will sketch the photograph/image, write what they think the image is, note personal observations, and list questions they have.  Display each photograph/picture for three minutes – one minute to sketch, one minute to identify the image and write personal observations, and one minute to form questions.
Next, review the pictures, observations, and questions.  Students should describe specific features that “jumped out.”  Help students focus on images not only in the foreground but also in the background (e.g., the Capitol Building in the photograph of the KKK parade in D. C.).  Students should discuss how primary sources help them understand the concept of segregation and the daily life of African Americans during this time.  Finally, have students return to their mind map from the introductory activity.  Give the students 5-10 minutes to add to their original mind map.  Discuss additional ideas as a whole group.
Day 2:
Revisit ideas from yesterday’s discussion on segregation.  Students should share what they have learned.  Connect students’ ideas to the historical context.

Next, ask students how we, as learners, discover information about the past – how do others share historical information with us?  Students may mention that we discover artifacts, analyze primary sources, and read nonfiction texts/historical fiction.  Share with students that we also can learn about the past through oral histories.  Discuss the definition of an oral history – the process in which people interview others about their experiences during a particular time period and listen to and record their answers. 
To begin, provide each student with a copy of an excerpt by Olivia Cherry from Remembering Jim Crow, African Americans Tell About Life in the Segregated South (attachment Y).  The students should follow along as they listen to a recording of the excerpt.  As students listen, they should consider the following guiding questions:

· What happened?
· Who was involved?

· What does this piece of history tell us about growing up in a segregated society?

· What strategies – ways of thinking and acting – did people use to deal with the harshness of  segregation?
After listening to the excerpt, discuss the guiding questions as a whole group.

Next, break students up into groups of three or four.  Provide each group with a different oral history or historical fiction excerpt (attachment Y).  Students will read their assigned excerpt, focusing on the same guiding questions as in the beginning of the lesson.  In addition, students might discuss their own experiences – what they have faced or seen – to connect to struggles and challenges faced by young people of a different era.  Next, the students will work with their group to present their story to the class.  Groups may retell the story, dramatize the events, or illustrate the scene(s).  As a wrap up, the class will reflect on what they have learned, focusing on the following:

· What aspects of segregation were most challenging?

· What did African Americans value in their lives?

· How did families convey values to their children?

· How did parents try to protect their children from the harshness of segregation?  To what degree do you think they succeeded?  

Assessment.  Students will complete one of the following.

Novice.  Choose one of the following prompts and complete a journal entry.  As you write, include details from the historical time period.  You may also include connections between experiences of growing up in a segregated society and your own life.

· An event that stands out for me from these stories is __________ because ___________.  

· The person/people I most admire from these stories is/are _______ because ___________.  

· If I had lived during this era, I probably would have __________.
Proficient. Pretend you lived during the Jim Crow Era.  Write an oral history that describes an experience you had with discrimination.  Your writing should include the discriminatory event(s), your reaction, and the reaction of others.  Pay attention to tone as you write and work to include descriptive vocabulary.
Innovative.  Research different political cartoons from the newspaper, magazines, or the internet.  Look through the political cartoons to become familiar with the construction of them.  Then, create your own political cartoon based on a historical event from the Jim Crow era.  Write a paragraph that describes the information illustrated in the cartoon and why the cartoon is a reflection of the time period.
Lesson 6:  Founding of the Laurel Grove School and Other “Colored” Schools in Fairfax County, 1860-1890.  
Core Curriculum, Parallel of Connections (approximately 2 hours)
Objectives.
VS.1 a, e; VS.8 b

Introduction.

* The historical background for the unit can be found in appendix E.  
Tell students to imagine a new school being opened down the street.  As a whole group, brainstorm what it will take to found and maintain the school.  Discuss why a group of people might want to start a new school.  Record the students’ ideas on a chart.  After the discussion, tell students that the lesson will focus on the founding of Laurel Grove School and other “colored” schools in Fairfax County between 1860 and 1890.  
Learning Activities.
Provide each student with a copy of the 1881 deed of the land from William Jasper to the Mt. Vernon District (attachment Z).  Review the deed as a whole group, noting details observed and questions.  Students might notice the following items:
· date = 1881

· names of William and Georgianna Jasper

· “sum of ten dollars”

· half acres – poles establish exact location

Some questions to discuss might be that why the Jasper’s deeded the land to the school superintendent instead of using his own land to build the school.  Students might wonder how much $10 was worth in 1881, what “quiet possession” means, etc.  
Next, share information about the founding of Laurel Grove School (see historical background, appendix 5).  Students will learn who built and maintained Laurel Grove and why, barriers they faced, and resources the community used to overcome these barriers.  The students should then fill in the information they learned about Laurel Grove on the “Founding of “Colored” Schools” worksheet (attachment BB).  

Next, break students up into small groups.  Each group will examine information on a different school, again focusing on who started the school, barriers that were faced, and how the barriers were overcome.  The students will use photographs of Odricks and Falls Church schools and the first hand accounts of Gum Springs and the Freedman schools.  Information from the historical background will also be helpful with this exercise.  The groups will use the information gathered to fill in the second “school house” on attachment BB.  Once the groups have had enough time to analyze the documents and complete the worksheet, return to a whole group setting.  The groups will share the information gathered.  What did the founding experiences have in common?  How did they differ?  To wrap up the discussion, students will return to the brainstorm from the beginning of the lesson.  The students will compare what they predicted with the actual experiences of the “colored” schools’ founders.
Assessment.  The students will choose one of the following assessment activities.
Novice.  You have been commissioned to start a new school in your community.  Create a diorama of a “colored” school during the late 1880s.  Write a paragraph that describes the diorama and includes information about the founding of the school and barriers that were overcome.
Innovative.  Write a letter to the school board to propose starting a new school in the county.  Discuss advantages the school will bring to the community and funds that will be needed.  Since the school board will be aware of the difficulties involved in starting a new school, your letter should discuss how the community will overcome barriers.  Your letter may be set in either the late 1800s or present day but must contain specific background information to support your ideas.  
Proficient.  Respond to the following prompt:  Schools and churches are the foundation of communities.  To what extent is this an accurate statement?  Use evidence from this lesson to support your answer.
Lesson 7:  The Daily Experience of the Laurel Grove School
Core Curriculum, Parallel of Practice

(approximately 1 hour)
Objectives.

VS.1 a, VS.8 b
Introduction.
* The historical background for the unit can be found in appendix F.  
Ask the students to reflect on what they have learned about Laurel Grove School and, more specifically, about the daily life of Laurel Grove students.  With a partner, students should complete the K (what they know) and the W (what they want to know) columns of attachment  CC.  Use the idea cards (attachment DD) to prompt students to expand their ideas and think more critically.
Learning Activities.
Tell students they will focus on the daily experiences of students at Laurel Grove School.  Ask them to predict what types of resources they could use to gather information on the school back in 1925.  They should consider previous lessons taught and name resources such as photographs, artifacts, oral histories, and newspaper clippings.  Students will work in small groups and examine photographs of the restored Laurel Grove School, an African American school house from the early 1900s, the “Colored” Fair program, rules, and regulations, artifacts, and an excerpt from an oral history by Marguerite Giles Williams – a former Laurel Grove student (attachment EE).
Once the students have had enough time work in their groups, students will report what they noticed in the different resources.  Using information from the historical background, expand on what the students already have learned, specifically focusing on the “Colored Fair.”  To wrap up the activity, students should work in pairs and complete the H (How I Learned) and L columns (What I Learned) of the KWHL that was started at the beginning of the lesson.

Lesson 8:  The Final Product
Core Curriculum, Parallel of Connections, Parallel of Practice
(approximately 1-2 weeks)

Design a scrapbook which chronicles the life of William Jasper and his family.  You must include key events from before the Civil War, to Reconstruction, and finally the Jim Crow Era.  In addition to events from William Jasper’s life, your time line must show important state and national events.  Include pictures and/or drawings.
Write a research paper about changes in the laws of both Virginia and the United States of America from 1865 to 1954.  Discuss challenges people faced as a result of the changes and similarities to challenges people face today.
Act as a film director.  Develop a PowerPoint presentation that documents the life of William Jasper from his years as a Free Negro before the Civil War to Reconstruction and the Jim Crow Era.  Your PowerPoint should note how state and national events overlap with events in William Jasper’s life.
Become an author.  Create a short piece of historical fiction set either during Reconstruction or the Jim Crow Era.  Your writing should include essential story elements and reference specific historic events to set the context and demonstrate understanding of the content.
	The SCAMPER activity is used to assess previous knowledge and presumptions the students bring to the concept change.  When students share their ideas with their groups, they are exposed to others’ ideas and the different contexts from which they perceive.  They also begin to see different ways of thinking.  The “New Uses for Old Things” portion of the Real Simple magazine is a great resource and could be used to introduce the concept.  The magazine can be purchased at grocery stores, newsstands, etc.  
* Additional information about the SCAMPER activity can be found on the GT website, accessed through Blackboard/24-7.  

Both the pre-assessment and the WIK/WIW allow the teacher to determine the students’ background knowledge.  The pre-assessment tests aspects of the core curriculum, and the activities let teachers discover the students’ association with and assumptions about slavery.  The teacher also can discover any misconceptions the students have (e.g., all slaves worked on large tobacco plantations, “Scarlet O’Hara” type South).  The teacher should use the historical background and the three-part timeline (attachment B) to provide a fuller historical context of slavery.  More specifically, throughout the lessons, the teacher will use the local story of William Jasper to drive the curriculum.  A connection between local, state, and national events should be examined.

*  The WIK and WIW – along with other activities within the unit – can be included in an interactive notebook.

The activity allows for the incorporation of primary sources and reinforces observation skills.  In addition, the discussion creates a great dialogue with the class.  Students are able to see aspects of the primary sources they previously ignored and themes start to emerge.  For instance, students quickly ascertain that blacks were considered property and did not have the same rights as whites.  Analysis of the primary source documents helps students understand components of the core curriculum.
*  The teacher can display the will and inventory on the SMART Board or overhead projector.  The original version of the will and inventory can be found at http://chnm.gmu.edu/laurelgrove/archive/files/jaspers-registration_1_lgs_0012cb20b4.doc.    

** As a note, the teacher may need to review unfamiliar vocabulary such as executor, executrix, emancipate, comport, and codicil.  
The fact that Thornton Gray’s mother was emancipated by George Washington is key because this means that Thornton Gray was never a slave.  Even still, he had to register because he was black.  Students should understand that the registries were a way for whites to maintain control over African American even after they were freed.  The activity promotes the use of higher level thinking skills, such as questioning and inference.  
Using multiple primary source documents allows the students to synthesize information.  They identify inconsistencies and start to put together pieces of a puzzle.  The questioning allows the students to consider the historical contexts – local, state, and national – in which the events occur.  

The registries and Nat Turner’s Rebellion allow the students to see the connection between a local story and state events.  The students work on cause and effect as they study how the rebellion led to laws, registries, etc.  The discussion connects to essential information from the core curriculum and pushes students to draw inferences.  In addition, the discussion will be a launching point to discuss the generalizations on which the unit focuses.  Students should begin to see that changes occur over time and also that change can be positive and/or negative. 

* This lesson assumes a base knowledge of Nat Turner’s Rebellion.

During the primary source document analysis and subsequent discussion, the students should connect their observations and questions to the historical context of free blacks during this time.  The teacher can use relevant information from the three-part timeline (attachment B) to support the discussion.  The activity allows students to synthesize information from the documents and draw inferences.  In addition, the students draw conclusions about the concept of race during this time period.
The land deed and the 1860 property map can be found at http://chnm.gmu.edu/laurelgrove/archive/fullsize/1860-property-map_1_lgs_3165f306ca.jpg and http://chnm.gmu.edu/laurelgrove/archive/files/javins-land-deed-to-jasper_1_lgs_looksdifferent_98c0cd0623.doc, respectively.   
As students revisit their predictions and observations made from the primary sources, they connect to the historical context.  Students will begin to see that historical events are interrelated.  The final question promotes critical thinking and can serve as a launching point for a debate.  The teacher should use relevant sections of the three-part timeline (attachment B) to support the discussion.
* I created a three-part timeline for my classroom, choosing a different color for each historical context (e.g., local events written in green, state events written in blue, and national events written in red).  We added to the timeline as we progressed through the unit.  The timeline provided an excellent visual so that students could see the overlap of historical events, reinforcing the interconnection between settings.

Different levels are provided in order to meet varied needs of students and achieve ascending intellectual demand (AID).  The levels of the prompts also allow for student choice.
*  To help manage time, this portion of the lesson can be completed during language arts.
The introductory activity activates students’ schemas.  The teacher can use the ideas shared as an informal assessment of what the students know and what they still need to learn.
The story of William Jasper allows the students to view state history from a local perspective.  They will see that state events cause the lives of individuals to change.  The discussion allows the students explore the unit’s generalization that change is inevitable.  I found that students were eager to follow Jasper’s life to see what happened to him; moreover, using local history made abstract concepts more relevant.
Students act as historians as they examine the documents and consider the three tiers.  The three tiers will be revisited throughout the unit so that students recognize that all aspects of blacks’ lives were affected by the events around them.  The teacher may need to review the terms social, political, and economic.  Analysis of the voter registration and marriage license allows students to infer elements of African Americans’ rights during Reconstruction.  The teacher should help students focus on which aspects of blacks’ lives have changed from before the Civil War to after the War – which rights freed blacks gained during Reconstruction.  Some areas to emphasize include that “colored” voters were not only registered but also voted in 1867 and that there is no designation for race on the marriage license.  There also is no place to list the wife’s occupation.  
Students revisit the concept of change as they synthesize information and draw conclusions about how blacks’ rights have changed over time.  They should begin to evaluate positive and negative aspects of change.  This portion of the lesson reconnects to the unit’s generalizations.

A copy of the list of colored voters and the marriage license can be found online at http://chnm.gmu.edu/laurelgrove/archive/fullsize/listofcoloredvoters_fdc32ee57a.jpg and http://chnm.gmu.edu/laurelgrove/archive/fullsize/marriagelicense_3f60a5027f.jpg, respectively.  

* To save time, the teacher may choose to have some groups analyze the list of colored voters while the others examine the marriage license.

The activity allows students to discuss what they already know about Reconstruction.  Also, the students will consider what they’ve learned about the effects the War had on the South so that they can draw inferences about problems Southerners will face.  These inferences will allow them to use higher-level thinking skills.

*  Kagan strategies can be used during this part of the lesson (e.g., “Think-Pair-Share”).
Students will gain essential knowledge from the Core Curriculum. The students should discuss why black voters would want a new state constitution.  Allow students to discuss the Congressional actions and debate if these changes reflect the unit’s generalizations.  The discussion leads students to reflect on the essential questions in the unit:  Can we prevent change from happening?  Do changes that occur over time fix problems that originally existed?  Are the changes positive or negative?  The background information sets the stage for a role play on the 1867 Virginia Constitutional Convention.  

* Attachment K provides more information on the Congressional actions.

While the role play is an effective activity, I have found that most students are uncomfortable playing the role of the white southern/conservatives, and as a result, need more support and debriefing.  That being said, the role play helps the students understand what occurred at the convention and why – including why the votes turned out as they did.  The role play is followed up during the next lesson as students learn about the 1902 Virginia Constitution.  I found that when students acted out this role play and then learned about the 1901/1902 Convention, they had a big AHA! moment.  They understood how laws which denied rights to African Americans came about.  The role play helps students comprehend abstract ideas.
*  As an alternative, the teacher can divide students into groups of three.  In this scenario, there would be one student with each role in each of the groups.  Teachers might also add roles for older students.
Attachment K includes a blank chart that either the students can complete or the teacher can project on a SMART Board.  If a SMART Board is not available, the teacher can create a transparency.  The attachment includes a completed chart for the teacher’s reference.

*  As an extension (or for older students), students might research different roles and positions of people from the convention before the role play activity begins.

The different levels of the prompts allow for student choice that attends to varied student interest.  Again, the choices serve as a way to achieve AID.
Extension:  The teacher should choose one editorial to “publish.”  Students will complete a second writing – a “letter to the editor” – as a response to the published writing.  The student must choose a view different from the view of the published editorial.

The purpose of the activity is to introduce the concept of discrimination and help make it concrete for students.  The “Blues” will become frustrated quickly.  When I have used this lesson, I have needed to keep students in their roles for only a few minutes – they quickly understood the point, saying things such as, “This is discrimination!”   The debriefing period is important so that students can reflect not only on the lesson’s purpose but also on how they felt.
*  As an alternate activity, particularly for older students, the teacher can review the Supreme Court case, Plessy v. Ferguson.  The class will examine Justice Henry Brown’s opinion (attachment O), using the primary source to write down explicit information pulled from the document and also historical information implied.  This activity is challenging.  See attachment P for an example of what the students might note.
The American Heritage Dictionary defines discrimination as “treatment or consideration based on class or category, rather than individual merit.”  A simpler definition for younger students could be “the unfair difference in the treatment of people.”  
The activity connects to the Core Curriculum and the students begin to see the effects of discrimination.  More specifically, by 1892, no public offices in Virginia were held by African Americans.  The students learn that whites had numerous tactics to prevent African Americans from voting or to sway them to vote a certain way.  In addition, comparing the two Constitutional Conventions allows students to revisit the concept of change.  The comparison provides the students with an understanding of the effects of discrimination.  The students see that when the convention was held without the presence of the freedmen or their allies, different results emerged.  Gains African Americans made in voting and education eroded.
The review of the changes in Virginia’s Constitution from 1869-1902 sets the stage for the rest of the lesson.  The students will apply the information learned to help understand the impact these changes had on the lives of African Americans, specifically education.  The primary sources used in the lesson not only help students refine their observation and analysis skills, but they also let students see the effects of Jim Crow.  
*Additional images can be found at http://digitalgallery.nypl.org/nypldigital/.  
* The photographs of white schools, “colored” schools, and teacher’s salaries chart can be found at http://chnm.gmu.edu/laurelgrove/archive/files/elementary-school_whites_3_lgs_460fc68dfd.doc, http://chnm.gmu.edu/laurelgrove/archive/files/elementary-schools_blacks_3_lgs_4b93a62fe3.doc, and http://chnm.gmu.edu/laurelgrove/archive/files/t_salaries_3_lgs_aa2888e954.doc, respectively.
As the students compare and contrast, they notice that the photographs evidence discrimination.  Furthermore, the discussion of teachers’ salaries allows students to see the Jim Crow laws not only affected the buildings, themselves.  The discrepancy between salaries reinforces the concept that African Americans were discriminated against because of their race.  Interestingly, the salaries evidence a clear and consistent gender inequality as well.  The photographs and the salaries chart provide an opportunity for students to work on cause (Jim Crow laws) and effect (discrimination), and students will also work on critical thinking skills as they predict how African Americans, specifically William Jasper, will respond to mistreatment.
The different assessment options allow for student choice that attends to varied students’ needs and interests.  The assessment options help achieve AID and connect to the unit’s generalizations.   
The introductory activity serves as an informal pre-assessment for segregation as the teacher discovers background information the students have on the topic.    Allowing the students to share ideas promotes collaboration, and the paired working environment supports the varied learning needs of students.  The mind map strategy activates students’ schemas to get them ready for the subsequent discussion on Jim Crow Laws.  As the students evaluate the Jim Crow Laws, they revisit the idea that segregation affects three tiers of African Americans’ lives – social, political, and economic.
* Examples of mind maps can be found at http://images.google.com/images?hl=en&q=mind+map,+examples&um=1&ie=UTF-8&sa=X&oi=image_result_group&resnum=1&ct=title.
Additional information on Jim Crow laws can be found at http://www.ferris.edu/jimcrow/what.htm.   
Completing this activity as a whole group creates a think aloud where students can hear explicit language used to discuss their observations.  The modeling scaffolds their learning so that they are able to analyze other photographs/images independently and at a higher level.  Teachers might also choose to place each image at different locations in the room, having the students rotate through the stations.  
*  The end of attachment X includes a chart which provides teacher’s notes/a “key” for the “Mix and Mingle” activity.
Discussing the observations not only creates a great dialogue, but it also allows students to notice things they had not noticed on their own.  Students quickly see that segregation was infused in all aspects of daily life – social, political, and economic.  The different historical contexts allow the students to compare and contrast and see the concept of change.  The discussion should reference the unit’s generalizations.
Students now have a better sense of the system of segregation, and interpreting other sources allows students to analyze more critically the historical context in which African Americans lived.  Moreover, using oral histories provides an authentic look at the time period and varies instruction for students.  
* This portion of the lesson could also be completed during language arts.  
The whole group discussion of the Olivia Cherry excerpt allows students to practice skills needed to analyze an oral history before they work independently.  Although the students will work with varied texts throughout the remainder of the lessons, using an oral history as a model is helpful since many students are unfamiliar with this type of historical reference.  Directing the students to focus on certain aspects as they read/listen will help students focus their thinking.  In addition, it will reduce the frustration level in students who may otherwise feel overwhelmed trying to remember everything they learn.  Encourage students to read what their shoulder partners have written.  This will not only allow students to see other classmates’ perspectives, but also the ideas may spark additional ideas for the student.
* The Olivia Cherry excerpt can be found at http://chnm.gmu.edu/laurelgrove/archive/files/source-7_olivia-cherry_9359edaf3b.doc or a copy of Remembering Jim Crow, African Americans Tell About Life in the Segregated South, which includes the CD, can be found at the public library.

The retelling/dramatization/illustration promotes student learning.  The students must have a strong understanding of the material in order to incorporate important information revealed in the texts.  In addition, the activity provides another mode of expressing what they have learned, tapping into different intelligences.  The activity also enables students to connect to other forms of discrimination, which not only allows the students to see this type of mistreatment exists, but also lets the students see the connection between the past and the present.  They notice certain themes prevail throughout different historical contexts.

There are many oral histories from which to choose; choose as many as are practical for your class.  Additional oral histories can be found on http://chnm.gmu.edu/laurelgrove/items/show/6.  The teacher might choose to have students work in small groups, each group using a different oral history.

The introductory activity provides an opportunity for students to discuss ideas about starting a new school.  Discussing factors of opening a school – positive aspects, obstacles, etc. – allows the students to consider the unit’s generalizations and essential questions, specifically if changes are positive or negative.  The teacher might include present day articles, editorials, etc. about local school funding to support the discussion.
*  Explanation of “quiet possession”:

Person A is covenenting (promising/guaranteeing, warranting - pretty much all the same) that he is passing a good title to Person B. Person A is providing an explicit warranty that the title is clear. For example, let's say the land that Person A is selling is actually not his land; it's actually Person C's. Person C comes in and says to Person B, "That's my land. Get off." Because Person A has given Person B a warranty or a covenant that this won't happen, it provides Person B with a specific avenue to go after Person A in the event there's an issue.
The teacher might also provide students with the 1879 Mt. Vernon District map (attachment AA).  They might notice familiar places and names such as Franconia, Mt. Vernon, and the name William Jasper.
As the students examine the information on the different schools, they will make inferences about the people who started the schools and barriers which had to be overcome.  The activity provides an opportunity for the students to compare and contrast the schools in the 1800s with each other and also with their ideas about founding a school in the modern day.  In addition, the students must collaborate as they study the primary source information.  
The introductory activity serves as a review of what they learned in the previous lesson.  Students consider the perspectives of students who attended Laurel Grove and draw inferences.  Their responses might be a mix of what they know and what they think they know – a helpful informal assessment for the teacher.  Working in pairs and proving the prompted questions helps meet the needs of the students.  Not only will the collaboration spark new ideas, but also the card prompts will help support those who get “stuck.”  
Laurel Grove School has been restored to reflect its1925 appearance.  Oral histories and photographs were used to maintain historical accuracy.  The activity allows students to revisit different sources used throughout the lessons and refine their analysis skills.  In addition, the students see another piece of the local story of William Jasper and Laurel Grove School.  
Several options are provided for the students’ final product.  Each project leads students to synthesize information learned throughout the weeks of the unit.  The students must integrate their own knowledge with different skills (e.g., writing, creativity).

* An example rubric is attached.  However, the teacher will work students to generate a rubric for each of the different projects.  Not only will the students know the criteria on which they will be assessed, but they also will be further invested in their final product.
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